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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Brook Street Primary School

	Number of pupils in school 
	214

	Proportion (%) of pupil premium eligible pupils
	26%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021 - 2024

	Date this statement was published
	September 2021

	Date on which it will be reviewed
	July 2022 However there are termly monitoring checks carried out

	Statement authorised by
	Jonathan Bursnall (HT)

	Pupil premium lead
	Lucy Meyers (DHT)

	Governor / Trustee lead
	Lorraine Bearchall-Healey


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 74,760

	Recovery premium funding allocation this academic year
	£ 8,120

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 82,880



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
Our School Vision
We want Brook Street to be a community where everyone feels safe and happy, so that we may all grow in confidence, embrace opportunities and reach our full potential.
We will therefore work together so that:

Everyone in the community has the confidence to be themselves.
All children have the confidence to welcome and accept others and celebrate our differences.
All children have the confidence to make the right choices and to learn from any mistakes.
All children have the confidence to make a contribution.
All children have the confidence to dream big.
All children have the opportunity to develop creatively and artistically.
All children have the opportunity to be active and healthy citizens.
All children have the opportunity to explore their environment and to discover and experience the wider world.
All children believe in the transformational power of their own potential
All children understand and explore their own individual unlimited potential
All children achieve their academic potential
All children realise their wider potential

From this, we derived three important tenets of our intent:
· CONFIDENCE
· OPPORTUNITIES
· POTENTIAL
These three principles underpin all of our work; all aspects of our curriculum, our systems and structures, our organisation and resourcing, our progressions and assessment, our pedagogy and our relationships.

Pupil Premium provision aims to support children across four key areas; In the ARRIVAL to school, ensuring children are READY to learn, in the delivery of additional provision to provide SUPPORT across the curriculum and offering children a range of enriching AFTERSCHOOL opportunities.  
The staff and governors of Brook Street School seek to provide quality first teaching for all pupils. Precise, monitored, additional provision is used to maximise pupil’s progress and attainment. We ensure that teaching and learning opportunities meet the needs of all pupils, maximising progress and attainment and enabling all learners to fulfil their potential.  Therefore, it is likely that all groups receiving support will be a mix of FSM and Non-FSM.  It is also important that some of our disadvantaged pupils may be gifted and talented, their needs should also be met, encouraging each child to be the very best they can be.  The provision provided by the school aims to provide support for the child and their family.  Hence, intervention may also target emotional support, social support, self-confidence, attendance or raising aspirations.  These are key factors which will influence and impact progress and attainment.  In addition, the impact of the school closures during the COVID19 pandemic has effected some learners in our school community greatly.  Alongside pupil premium funding, school aim to utilise other funding such as Recovery Premium, School-led catch and the NTP to ensure we are able drawing on every resource available to support our children.

Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	The impact of school closure during the COVID19 Pandemic, including access to a suitable device to carryout home learning.

	2
	Low Literacy, including poor speech and language, limited vocabulary and language use.

	3
	Low mathematical knowledge and basic understanding of number as a foundation.

	4
	The readiness for learning, including varied levels of parental engagement and support.
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	Low aspirations, awareness of the wider world and the opportunities available.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Ensure all children reach their full potential and make good or better progress from their starting points.
Measured by attainment and progress.
	· Quality first teaching across the curriculum.
· CPD to support staff, particularly in Mathematics and Phonics.
· Use of intervention to support core subjects.
· The impact of school-led catch up.
· The impact of NTP

	Develop speech and language, vocabulary and use of language
Measured by attainment and progress in Early Years
Measured  by progress KS1 – KS2
	· Support and develop talk in the Early Years and KS1 through the NELI programme.
· Use of EALIP to develop language with EAL and Non EAL learners.
· Use of Talk for Writing, particularly the imitation phase when teaching a writing unit.
· Use of tier 2 and tier 3 vocabulary across the curriculum. 
· The impact and roll out of the Voice 21 Project,

	Improve children’s outcome in English
Measured by attainment and progress across all year groups.
	· Quality first teaching in English
· Introduce the new phonics scheme – Floppy’s phonics
· Ensure whole staff receive phonics training.
· Continue to use whole class reading and guided reading sessions to teach reading and comprehension using VIPERS.
· CPD for new staff including ECTs and NQTs in Talk for Writing.
· CPD through Talk for Writing with a focus on poetry.

	Improve children’s outcomes in mathematics
Measured by attainment and progress across all year groups.
	· Quality first teaching in Mathematics.
· Develop staff subject knowledge and pedagogy through quality CPD opportunities.
· Whole school support from the Lancashire Maths team – working with Lindsey Nixon (Lead consultant)
· Promote and develop the use of manipulative to support the teaching of mathematics.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.  Much of the evidence Brook Street School uses come from the Education Endowment Foundation.  This allows us to implement teaching and learning approaches, which have been found to have the greatest impact. The evidence stated below quotes from the EEF toolkit and guidance reports for school. 
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ £16,848.65
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Maths
	On average, early numeracy approaches have a positive impact on learning equivalent to approximately six additional months’ progress for early mathematics outcomes. There is some variation between approaches, which suggests that the choice of approach and the way in which strategies are introduced are important. Approaches tend to produce larger effects when they are designed to develop a particular mathematical skill (such a counting or estimating), commit a regular amount of time to developing mathematics (between two and three hours per week), designed specifically for the early years setting involved, and include some specific individual interaction.
	1,3

	Talk for Writing
	Talk for Writing is an engaging teaching framework developed by Pie Corbett, supported by Julia Strong. It is powerful because it is based on the principles of how children learn. It enables children to imitate the language they need for a particular topic orally, before reading and analysing it, and then writing their own version.  The average impact of Oral language interventions is approximately an additional six months’ progress over the course of a year. Some studies also often report improved classroom climate and fewer behavioural issues following work on oral language.  Approaches that focus on speaking, listening and a combination of the two all show positive impacts on attainment.
	1.2

	Phonics scheme
	The average impact of the adoption of phonics approaches is about an additional five months’ progress over the course of a year.
Phonics approaches have been consistently found to be effective in supporting younger pupils to master the basics of reading, with an average impact of an additional five months’ progress. Research suggests that phonics is particularly beneficial for younger learners (4−7 year olds) as they begin to read. Teaching phonics is more effective on average than other approaches to early reading (such as whole language or alphabetic approaches), though it should be emphasised that effective phonics techniques are usually embedded in a rich literacy environment for early readers and are only one part of a successful literacy strategy.
While there have been fewer studies examining phonics with older readers, there is evidence that it can be a positive approach. With any reading intervention, careful diagnosis is required on the difficulties that the reader is experiencing, regardless of age. If an older reader is struggling with decoding, phonics approaches will still be appropriate.

	1.2


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 33,028.24
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	IDL
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.

	2,3

	Individual Readers
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.
The average impact of reading comprehension strategies is an additional six months’ progress over the course of a year. Successful reading comprehension approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that provide an effective, but not overwhelming, challenge.  Many of the approaches can be usefully combined with Collaborative learning techniques and Phonics activities to develop reading skills. The use of techniques such as graphic organisers and drawing pupils’ attention to text features are likely to be particularly useful when reading expository or information texts.
	2

	School Led catch-up
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.

	1,2,3

	NTP
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.

	1,2,3

	NELI Speech and Language Programme
	On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas. Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.
On average, oral language approaches have a high impact on pupil outcomes of 6 months’ additional progress.  It is important that spoken language activities are matched to learners’ current stage of development, so that it extends their learning and connects with the curriculum.  Training can support adults to ensure they model and develop pupils’ oral language skills and vocabulary development.  Some pupils may struggle specifically with spoken language. Schools should consider how they will identify pupils that need additional support around oral language and articulation. It may be helpful to focus on speaking and listening activities separately where needed to meet particular needs.

	1,2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £28,294.58
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pastoral Support Worker – A new role to school 2021
	The average impact of the Parental engagement approaches is about an additional four months’ progress over the course of a year. There are also higher impacts for pupils with low prior attainment.  Parental engagement strategies are typically more effective with parents of very young children. 
The EEF Guidance report has four recommendations when working with parents.  Recommendation 4 is to offer more sustained and intensive support where needed.

	1,4,5

	Attendance Officer – Ongoing 
	The average impact of the Parental engagement approaches is about an additional four months’ progress over the course of a year. There are also higher impacts for pupils with low prior attainment.  Parental engagement strategies are typically more effective with parents of very young children. 
The EEF Guidance report has four recommendations when working with parents.  Recommendation 4 is to offer more sustained and intensive support where needed.

	4,5

	Readiness for learning – Breakfast club, milk and fruit to promote a healthy diet
	The average impact of approaches involving extending school time is about an additional three months’ progress over the course of a year.
In addition to providing academic support, some school programmes aim to provide stimulating environments and activities or develop additional personal and social skills. These programmes are more likely to have an impact on attainment than those that are solely academic in focus. However, it is not clear whether this is due to the additional activities or to improved attendance and greater engagement.

	4

	School Councillor
	Taking a coordinated and evidence-informed approach to mental health and wellbeing in schools and colleges leads to improved pupil and student emotional health and wellbeing which can help readiness to learn.  
The latest edition of the whole school or college approach, updated for autumn 2021 by Public Health England (PHE) and the Department for Education, defines the areas to be considered to enable good mental health and wellbeing practice.  This document states :
“Early intervention to identify issues and provide effective support is crucial. The school’s role in supporting and promoting mental health and wellbeing can be summarised as: 1. Prevention: creating a safe and calm environment where mental health problems are less likely, improving the mental health and wellbeing of the whole school population, and equipping pupils and students to be resilient so that they can manage the normal stress of life effectively. This will include teaching pupils and students about mental wellbeing through the curriculum and reinforcing this teaching through school activities and ethos. 2. Identification: recognising emerging issues as early and accurately as possible. 3. Early support: helping pupils and students to access evidence informed early support and interventions. 4. Access to specialist support: working effectively with external agencies to provide swift access or referrals to specialist support and treatment.”
	1



Total budgeted cost: £ 78,171.47
Part B: Review of outcomes in the previous academic year
Due to COVID-19, performance measures have not been published for 2019 to 2020, and 2020 to 2021 results will not be used to hold schools to account. Given this, please point to any other pupil evaluations undertaken during the 2020 to 2021 academic year.  However, we have provided below a breakdown for all pupils at Brook Street during the COVID19 Pandemic based on internal assessment systems and strategies. 
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
Brook Street School - Attainment and Progress Overview – 
July 2019 to July 2021(During the COVID19 Pandemic) ALL PUPILS
Introduction
In March 2020 a global pandemic resulted in a national lockdown and the closure of schools to most pupils. Vulnerable and key worker’s children continued to attend school in person whilst the vast majority of children were at home. This situation continued until June 2020 when there was a partial re-opening of schools to year R, 1 and 6. 
Schools returned in September 2020 but at Brooks Street we had 2 periods of enforced closure due to Covid-19 and then again in January 2021 there was another national lockdown resulting in the closure of school to all but vulnerable and key worker’s children. Schools re-opened fully in March 2021 and at Brook Street we remained open until 16th July 2021
During all of these periods of enforced closure we delivered remote learning to all pupils. At first, this was based on what we had the capacity to deliver and felt was appropriate. From September 2020 we followed the requirements set out by the DfE using a remote learning platform that met all of the statutory requirements. 
In September 2020 we tried to establish the impact of the lockdown that started on 23rd March 2020, using a baseline taken at that point and tracking back to our last complete data set in December 2019.  However, in light of the subsequent bubble closures and the second national lockdown this is of limited value and so an alternative was sough. 
Methodology
This data analysis takes the two clearest data points which bookmark the Covid-19 situation to date, the end of year data from July 2019 for the 18-19 academic year and the July 2021 data for the 20-21 academic year. This gives two clear snapshot points the difference between which when compared to what is expected can be viewed as a reasonable assessment of the impact of the pandemic to date. The data looks at the current year 2 to Year 6 classes as full data set are only available for these children. All children who do not have both data sets are removed from the analysis. 
The data looks at both progress and attainment data. Across a 2-year period we would expect 12 steps of progress and so the data is compared to that benchmark. Attainment data compares how many children were at the expected standard in July 19 compares to July 21. 
Results
Progress – The average number of steps progress over the past 2 years and the range within each class and subject.
	
	Reading
	Writing
	Maths

	
	Progress
	Range
	Progress
	Range
	Progress
	Range

	Year 2

	+10.0
	6 – 12 
	+6.9
	-2 – 12 
	+8.1
	3 – 12 

	Year 3

	+8.5
	5 – 12 
	+7.6
	3 – 13 
	+6.8
	1 – 11 

	Year 4

	+6.8 
	2 – 9 
	+5.3
	-1 – 8 
	+7.8
	2 – 12 

	Year 5

	+5.9
	4 – 8 
	+6.6
	0 – 12 
	+7.8
	2 – 12 

	Year 6

	+8.7
	3 – 15 
	+9.7
	0 – 15 
	+9.8
	0 – 13 



Attainment – The percentage of children who were at the expected standard in each subject based on our internal assessment tools at each snapshot. 
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	Reading
	Writing
	Maths

	
	July 19
	July 21
	July 19
	July 21
	July 19
	July 21

	Year 2
26 chn
	77%
	27%
	69%
	8%
	69%
	27%

	Year 3
17 chn
	41%
	17%
	29%
	12%
	47%
	12%

	Year 4
26 chn
	77%
	0%
	69%
	0%
	81%
	35%

	Year 5
24 chn
	63%
	0%
	42%
	4%
	33%
	29%

	Year 6
29 chn 
	38%
	0%
	7%
	0%
	48%
	38%



Conclusions
There are a number of very stark conclusions which can be drawn from this data and also a range of potential inferences which can also be useful in guiding the work of the school.
Attainment is secured by children making progress, daily, weekly, termly and yearly. It is clear that for the vast majority of children, they have made less progress during these last 2 years than they would have been expected to had they been in school continuously. Before we dissect this fully it is also worth reflecting that the progress that was secured and sustained is due to the efforts and hard work on the teaching staff and the implementation of the remote learning tools as well as the efforts to minimize disruption during the stop-start nature of teaching over the last 16 months. 
On average, across all 3 subjects, children have not made the progress we would have normally expected. The impact has been different for different subjects and for different year groups and children. One step of progress relates to half a terms worth of learning and we can see that on average the progress over the last 2 years ranges from between 5 and 10 steps out of an expected 12. In general, the smallest impact has been in reading whilst the greatest has been in writing, which is not surprising. The range data shows that for some children there has been little impact whilst for others it has been devastating for them effectively having made no progress during the last 2 years. We have not done the analysis but suspect this would correlate closely to the levels of engagement with remote learning. 
This significant reduction in progress has had a significant impact on attainment as can be seen in the table. In every subject and every year group there has been a reduction in the number of children who are at age related expectation, in many cases a significant reduction. Attainment appears to have held up slightly better in maths but this may be a reflection of how this judgment is achieved, using a test, rather than the collection of evidence from teaching activities, which have been curtailed. In both reading and writing there are children who are only one-step away from age related expectation and so the impact is not as harsh as first appears and yet there is still an impact. 
Next Steps
[bookmark: _GoBack]Nationally, across all schools there will have been a similar impact, albeit to different degrees. The notion of catch-up is a flawed and unhelpful deficit model that we should not waste our energies trying to deliver. Instead, we need to take confidence that in normal times we secure good progress for our pupils. Robust formative assessment and good teaching will help to deliver progress for our pupils from their ‘new’ starting points alongside effective strategies to help those pupils who need additional support. 

Brook Street School - Progress Overview – 2020 – 2021 Pupil Premium Pupils
We would have expected children to make 12 steps of progress from their starting points over two academic years.  The data below shows the progress gap between the Pupil Premium children and Non-Pupil Premium children.  For example, as you can see there are obvious gaps between children in year 6 across all three subjects. However, year 4 data shows that although on average the children only made one years’ worth of progress, there is no specific progress gaps between pupil premium children and non. 
READING There is a very, slight gap in progress between those children in receipt of PP funding and those not, in year 2, 4,and 5. Looking forward to this academic year, we need to monitor the gap in reading with the year 3 cohort moving into year 4. 
	
	Y2
	Y3
	Y4
	Y5
	Y6

	Pupil Premium
	+9.3
	+7.8
	+6.6
	+6
	+6.5

	Non Pupil Premium
	+10.4
	+9
	+6.9
	+5.9
	+9.3


WRITING There are larger gaps between those children in receipt of PP funding and those not in writing, except in the year 4 cohort moving into year 5.  It is evident the children who are not in receipt of this funding are making more progress than those who are not.  Our work alongside Talk for Writing, which we have planned needs to have an impact of this particular group of children.  
	
	Y2
	Y3
	Y4
	Y5
	Y6

	Pupil Premium
	+4.7
	+6.8
	+5.3
	+7.25
	+7

	Non Pupil Premium
	+7.9
	+8.2
	+5.3
	+6.5
	+10.4



MATHS There are gaps between those children in receipt of PP funding and those who are not in mathematics in years 2 and 3.  There is no gap in the year 4 cohort moving into year 5. However, in the year 5 cohort moving into year 6 the PP children are making more progress than their peers are.  The funding we have ring-fenced to support our journey to improve mathematics will support the work to diminish these gaps.
	
	Y2
	Y3
	Y4
	Y5
	Y6

	Pupil Premium
	+7.1
	+7.8
	+6.6
	+8.5
	+6.5

	Non Pupil Premium
	+8.6
	+9
	+6.9
	+7.6
	+10.6



  
Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	IDL Literacy and Numeracy
	IDL

	No Nonsense Spelling
	Raintree

	Letter Join Handwriting
	Letterjoin

	Thirdspace Maths
	Thirdspace

	Jigsaw
	Jigsaw

	Purple Mash
	Purple Mash

	Oxford Owls
	Oxford Owls

	Accelerated Reader
	Renaissance

	Charanga
	Charanga

	Espresso
	Discovery Education UK


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	We currently have one child at Brook Street who is in receipt of Service PP.  The allocated funds were used last year to top up funding received from the National Tutoring Programme in order for the children to attend an hours extra maths tuition each week outside of the school day. 
In addition, this child also took part in a smart moves intervention to develop fine and gross motor skills. 

	What was the impact of that spending on service pupil premium eligible pupils?
	The impact of the Maths tuition ensured this child made accelerated progress during the summer term to catch up after the school closure in the Spring term.  School usually expects 6 steps during a school year, and this child still made 5 steps of progress, despite a school closure.





Further information (optional)
Please see below a breakdown of the projected spend for this academic year.
	INTERVENTION
	COST

	Maths CPD
	£7270.00

	Talk for Writing CPD
	£2000

	Floppy’s Phonics Scheme
	£3074.70

	Phonics support
	£4503.95

	IDL
	£593

	Individual Readers
	£26894.88

	School Led Tutoring top up funding
	£ TBC

	NTP – Thirdspace inc. Staffing
	£2302.76

	NELI staffing
	£3,237.60

	Attendance Officer
	£3000

	Pastoral Support worker
	£14,212.38

	School Councillor
	£4200,00

	Breakfast Club
	£6,057.20

	Milk and Fruit
	£825.00 Fruit only Greggs now fund the milk.

	Total Budget for this academic year
	£82,880

	Projected spend for the year 
	£78,171.47 excluding the top up needed for School –led tutoring



Please note there will be a projected overspend due to the top up funding required for the School Led Tutoring initiative.
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